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Repeal the Deal Productions:
Media Resources For Mobilization

Dear Friends,

When the Catalyst Centre approached us to reprint Counting Our Victories, their support reaffirmed our
belief that the vision behind this project is alive and well.

We write this preface just after the Peoples’ Summit of the Americas and the massive popular resistance to
globalization and free trade that took place on the streets of Quebec City in April of 2001. Thousands are
now mobilizing the length of the Americas to stop the latest free trade deal — the FTAA - Free Trade
Agreement of the Americas. Popular education is being used throughout the hemisphere to educate and
organize people about the devastating effects of free trade and to envision alternatives for a fairer, brighter
future for people and our planet.

Resistance has become more creative and more determined. It has to. In flashpoints like Seattle, Washington,
Prague, Quebec and in local struggles across the continent, thousands have shown their willingness to
commit themselves to non-violent direct action to demonstrate their non-cooperation with an
economic agenda that is both destroying the livelihoods of millions and irreparably damaging
the environment. Street dance, puppets, radical cheerleading, and popular theatre on street
corners and subways have become a vibrant aspect of today’s organizing.

At the core of this revitalized anti-globalization movement is a sense of radical democracy, the need for a
process that allows each person’s voice to be heard, while working to correct the power
imbalances of race, class and gender, of North and South, of “First” and “Third Worlds.” Popular
education is contributing to this ongoing creation of more democratic mass movements. In its
commitment to a feminist anti-racist process that equips communities with skills for self-
determination, popular education challenges the global capitalist agenda of transnational
corporations claiming sovereignty over the planet.

We hope that activists from our various movements find Counting Our Victories pragmatic, inspirational,
fun and that it contributes to more victories.
With you in the struggle,

Denise Nadeau & Jef Keighley
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Preface

United States, it looked like NAFTA ( North American Free Trade Agreement) would be signed. Jef

Keighley (of Repeal the Deal - Media Resources For Mobilization) and | started talking about how to
build on the momentum of our anti-free trade work. He suggested collaborating on a video and workshop
guide that would help our member groups—union locals, women’s groups, and non-governmental
organizations of all kinds—use popular education to broaden organizing in the post-NAFTA era.

I n the late fall of 1992, despite a massive campaign across many sectors in Canada, Mexico, and the

Counting Our Victories: Popular Education and Organizing evolved from there. We are no longer dealing
with the threat of the NAFTA agreement, but how to live with the aftermath. Our theme is using popular
education for organizing in the context of the social and economic restructuring of the late 1990s. The main
idea remains—to create a training kit that can help grassroots groups build their organizations, strengthen
their own organizing iniatives and continue to work in coalitions with other groups.

This video and training guide owe a great deal to the bonds built between groups and individuals through
anti-free trade coalitions and other social justice campaigns. Some of the groundwork was laid by the work
of Mujer a Mujer (a tri-national women'’s collective based in Mexico City) which sponsored several international
exchanges among women from the labour movement, the women's movement and the urban popular
movement. My own approach to popular education owes much to the years of practice and theoretical development
of popular education in Central America and Mexico. As well much of the inspiration for the video and guide
comes from the work of women organizers from unions, women'’s organizations, anti-racist groups, and cultural
organizations here in Canada.

The video and training guide is based on a “Training Women Organizers” course, sponsored by Women to
Women Global Strategies in Vancouver BC in the spring of 1994. The February 1995 Tools For Peace
“Popular Education and Organizing” tour of BC, which brought up Fredy Morales and Montserrat Fernadez
from the Nicaraguan popular education centre, CANTERA, also has contributed to the evolution of the kit.

The video was conceived, written, and directed by Dorothy Kidd with the help of Nora Randall and Rani Gill.
The training guide is not an original work. The framework and the design of the guide was developed by Bev
Burke and myself. We drew on many of our training experiences, from Bev’s work with the Doris Marshall
Institute for Education and Action to mine with unions, women'’s groups and students at the UBC School of
Social Work and Vancouver School of Theology. Many other women contributed insights and activities from
their own organizing experiences. The women who participated in the “Training Women Organizers” course
also provided valuable critical feedback on the strengths and weaknesses of the initial training.

This kit provides activities and information about popular education and organizing from a wide variety of
campaigns. For us, it documents some signs of hope in very bitter times. It shows how the work of organizing
for justice and for life with dignity is constantly being renewed. We encourage you to use it to help contribute
to the rebuilding and revisioning of social movements and social change.

Denise Nadeau
January 1996
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POPULAR EDUCATION AND ORGANIZING
CHAPTER 1. INTRODUCTION

What is this all about? t's a grey, damp Sunday morning as | drag myself out of bed.
I It's May Day and I've promised myself | would attend the annual
May 1st rally. | sure don't feel like going. This year's “fightback”
focus is the 1995 federal government budget which is designed to
wipe out our cherished social programs.

By the time I arrive at the Vancouver park people are slowly gathering,
clustering in small groups around banners. The old faithful are here,
anti-poverty activists, students, and trade union men and women
who | have seen at every rally, demo, and meeting since the first
free trade agreement was announced. But a lot of others aren't
here. In fact it seems like the smallest May Day rally in years, barely
a hundred and fifty people.

| shuffle over to talk to one of the long-term organizers of the anti-
free trade movement. He's glum. “People aren’t coming out any
more. They don't believe rallies and marches can make a difference.
They're tired.” | am amazed at his persistence. I'm only here because
our NAC (National Action Committee on the Status of Women) BC
regional committee has strongly encouraged us to participate.

The march picks up more people as we move down Commercial
Drive. Several young people with a small left party are enthusiastically
chanting the same old dull fightback slogans. Few join in. People are
either talking, looking for friends, or just walking along with grim
determination. A few of us comment that this feels as depressing as
the cutbacks. The people on the sidewalks look at us curiously and a
few cars honk. We are a passing diversion on a Sunday afternoon.

We finally arrive at another park for music and speeches. The crowd
is still sparse. It is easier to visit and people now mill about as speech
after speech details the impact the new budget will have on poor
and working people in Canada. Not many are listening. I look at my
watch. Time to go. I've shown my face. If | hurry perhaps I can catch
the early ferry. I leave the park as yet another speaker drones on.
DN

Is this a familiar experience for you? For many activists in Canada it
has become increasingly common. At the same time we are faced with
the most concerted and massive attack on the economic and social rights
of poor and working women and men since the Depression. The speed
and efficiency with which the forces of the right are dismantling the
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social welfare state is being met in many places with resignation and
despair. Most people feel powerless to effect any change.

What does this mean for organizing in Canada in the last half of the last
decade of the 20th century? At a follow-up workshop for a training
course for women organizers in Vancouver, BC (November 1994), some
of the women named the problem.

“You don't have time to have a chance to see the little parts that
move us on. It's part of the whole push to keep us moving so fast
we burn out. We don't see any of the victories at all.” (Miche Hill)

“I think the way that the lack of time has been created is by lack of
money. | think it’s a real economic issue.” (Nora Randall)

“As a movement we're tending to react to a certain agenda that is
way too fast for us to step off for a second and look at exactly
whose agenda we are moving on.” (Miche Hill)

“For me the obstacles are in the way that we are not able to see
more than tomorrow and more than today. We don’t work in order
to build something. We just confront. We just respond and that is
not building anything for the future.” (Sandra Moran)

from Counting our Victories: Popular Education and Organizing - the Video
But all is not bleak. Here is another story.

We will just make St. Hyacinthe by noon. We are joining the South
Shore branch of “Du Pain et des Roses - Marche des femmes contre
la pauvreté” (Bread and Roses March of Women Against Poverty),”
the ten-day march that 600 women are making from Montreal and
Riviere de Loup to Quebec City. They are taking nine demands to the
capital, including pay equity, more waged job opportunities, a raise
in the minimum wage, a freeze in student tuitions, more housing
units, a shorter sponsorship period for immigrant women, and
automatic deduction of child support payments.

It’s a hot Sunaay in late May. We drive through the quiet streets of
the town centre looking for the Cathedral where the marchers are
scheduled to have lunch. Soon we see about 40 women in the shade
on the Cathedral grass. Most have their shoes and socks off and are
resting their aching feet.

Inside the church hall there is a din of 200 women talking, queuing
for food, eating, and laughing. The Ste. Hyacinthe support committee
has provided food and lodging and have organized a public send-off
from local feminists, dignitaries, and union leaders.

Soon the march is ready to leave. Everyone moves outside to the
front of the church where two support vans—one with water and
supplies, another from the nurse’s union (for anyone who gets sick
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or collapses)—follow the local police car which is leading the way.
The church bells toll as the march leaves. A sound/song van with
huge speakers brings up the rear. A woman with a powerful singing
voice is leading the chants from the van. Two women in pink vests
labelled “animatrice” are dancing through the group helping us with
the chants. Between chants, we break into the march’s theme song,
“Du pain et des roses,” which has been updated by a popular
Québécoise singer.

Cars honk in support as women hand out pamphlets explaining the
nine demands to passing cars and bystanders. The march soon turns
down a side street and into a low-income suburban area. Many
women, children, and even some men come to their doors, waving
and cheering. The marchers wave and cheer back. One woman and
her two children join the march. Her son carries a placard reading
“Poverty has a Sex;” her aaughter with a handmade “Bread and Roses”
sign. Several houses have “Bread and Roses” posters in their window.
An elderly couple stands at a street corner holding a placard with
“We Say No to Poverty” written on it.

As the church in Ste. Rosalie comes into view, | see the next organizing
committee—wearing the Bread and Roses T-shirt—waiting to greet
us. They will take care of the rest of the marchers for an hour before
sending them off on buses to Granby where they will walk the last
five kilometres of their 20-kilometre day. DN

The Bread and Roses campaign is an example of a victory, in more ways
than one. Yes, the women won seven of their nine demands and got
mass media attention. But more important was the fact that the march
itself was the result of a year-long education and organizing campaign.
Both the campaign and the march became transformative events for
those involved. Being part of the process was an experience of
celebration—a celebration of claiming basic human rights and feeling
the dignity of this claim—and of solidarity with many different groups
of women.

The lesson of the Bread and Roses Campaign is that the process is as
important as the end goal. In the process of organizing we can create
liberating moments that will move our objectives forward because the
people involved have not only been heard; they have also used their own
voices to speak.

Counting Our Victories is about those moments of possibility and hope—
about how we create a movement or organization that women and men
feel is their own and that represents their interests and aspirations. It is
about popular education, an approach to organizing that “counts our
victories” and identifies what we are doing that is liberating and hopeful,
and how we can build on that.




POPULAR EDUCATION

What is Popular opular education is education of, for, and by the people. The
. term is a translation from Spanish, where “people” refers to the
Education?

marginalized and exploited sectors—which in South and Central
America is the majority of the population. Fundamental to popular
education is a commitment to improving the conditions of the poor and
oppressed.

Popular education is an approach that critically examines and learns
from the lessons of past struggles, and from concrete everyday situations
in the present. It is a deeply democratic process, equipping communities
to themselves name and create the vision of the alternatives they are
struggling for.

Popular education values and respects people as their own experts, and
challenges the notion that the educator or organizer’'s role is as an
expert who works “for” people. It is based on the belief that people
themselves have sufficient knowledge and that they can work out the
solutions to their own problems.

Popular education is carried out within a political vision that sees women
and men at the community and grassroots level as the primary agents
for social change. It equips people to define their own struggles and to
make their voices heard. It involves a process whereby a group collectively
analyses its problems and works collectively to solve them, including
identifying the resources and skills they need. Popular education develops
within this process the consciousness of and commitment to the interests
of the most marginalized as part of the struggle.

Our commitment to popular education has been influenced by our
experience working with women at a grassroots level in Canada, and
by our involvement with popular educators from Central America and

in the international women'’s movement.
€6 For me, popular education is a
strong movement to recognize that
everyone has knowledge to share.
Education as it is, there are
professionals who know everything,
there are people who have to learn
everything. That's not true.There are
people who have never been in school
but they know a lot. They have
experience, they are surviving, they
know how to work, they know a lot. %9
( Sandra Moran from  The recent “popularity” of popular education brings with it the risk
Counting Our Victories video)  that it will be reduced to group dynamics and participatory training

Popular education brings ongoing “consciousness-raising” to organizing.
It shifts the emphasis from organizing for single events to organizing a
group of isolated individuals into a collective of people committed to
acting together for justice. As the Filipino popular educator Ed de la
Torre warned, “if organizing includes only mobilizing for rallies, demos,
and protests, then when the space for organizing is again constricted,
there’s not enough strength of conviction, clarity, and unity among the
people. Because the issues never sank deeper, people join another power
(often right-wing forces) when the power of the protest movement
wanes.”
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techniques. This is a misuse and a misreading of what popular education
is about. Popular education is part of the wider process of organizing
for social change and movement building.

Some HiStOFy Popular education has always had an intimate connection to organizing
for social change. In the early 1960s, Paulo Freire, a Brazilian educator,
began by using the principles of dialogue and critical consciousness-
raising—which are fundamental to popular education—to teach literacy
to peasants struggling for land reform in Brazil. Freire argued that action
was the source of knowledge, not the reverse, and that education, to be
transformative, involved a process of dialogue based on action and
reflection on action.

Base Christian communities throughout Latin America, inspired by the
biblical concept of liberation, applied some of the same methods of action-
reflection identified by Friere. By the late '60s and "70s, popular education
had become a key component in national liberation struggles throughout
South and Central America, and in the Philippines and South Africa.

The Nicaraguan Revolution brought international recognition to popular
education. Nicaragua adopted popular education as the methodological
framework for its successful literacy and health campaigns in the early ‘80s.
At the same time, organizers began to use popular education in movements
in Central America and Mexico, including the urban poor movement, women'’s
movements, and the campesino, indigenous, and youth movements.

In Canada one of the historical antecedents of popular education was
the Antigonish Movement in the Atlantic provinces, where education
and study circles were central to the organizing of fisher and farmer
co-ops as early as the 1930s. In the United States the Highlander Center
in Tennessee—committed to the civil rights movement, labour organizing,
and, recently, environmental struggles—is also an example of how
education is critical for effective organizing.

As the new context of neo-liberalism and global capitalism redefines our
political struggles, movement organizers are using popular education in
new ways. At a 1994 gathering of Central American popular educators
in Honduras, participants agreed that popular education should be central
to the strategy of building genuine democracy and “poder local” (local
power) at the local and municipal levels throughout the region. Feminist
popular educators who met internationally at UN prepratory meetings
for Beijjing and at Beijing developed a common strategy of using popular
education to educate women about their basic economic, social, and
cultural rights as women in order for them to formulate, demand, and
create alternatives based on their needs. In North America there is a
new interest in popular education within the labour movement, as more
and more unions look for methods to move from a servicing model to
an organizing model of unionism.




FEMINIST POPULAR EDUCATION

n the last ten years feminists have developed a critique of popular
Ieducation. Like other liberation theories written by men, traditional

popular education challenges class oppression but ignores the
dynamics of gender and race. South and Central American feminists
were the first to challenge popular education language which seemed
to exclude women by assuming a male generic in terms such as el
pueblo (the people) and el Hombre Nuevo (the New Man). At the
same time, feminist popular educators began to educate and organize
around women'’s issues, such as sexuality, domestic violence,
reproductive rights, and community needs for housing, clean water,
and electricity.

By the early '90s, North and South American women’s movements
had begun to integrate issues of race, sexuality, and ability into
organizing, and to educate around women’s human rights—the right
to a life without violence, to democracy and citizenship rights, and to
reproductive, labour, economic, and social rights.

Feminist popular educators bring a shift in content, theory, and practice
to organizing. For example, the impact of structural adjustment
programs in the '80s on women and their communities made feminists
realize that most organizing against Free Trade and Structural
Adjustment Programs had failed to address the reality of women'’s
community and domestic lives. Women were feeling the effects of
restructuring most in their invisible work in the home and community
and in their undervalued work in the informal economy. Yet these
areas were being ignored in organizing.

Feminist popular education, in both the North and South, has
incorporated a gender analysis of the economy into its framework.
This allows it to focus on the many sites where both women and men
confront economic oppression—the level of everyday life. It starts
from and returns to the realities of daily life, including the unpaid
work of caring for children and maintaining a family, and providing
basic services in the community.

Feminist popular education has also influenced the methods and tools
we bring to organizing. It involves focusing on the whole person—
the physical, spiritual, and emotional, as well as the mental dimension.
It poses that organizing, to be effective, must touch and acknowledge
fears and wounds, as well as the dreams and aspirations of women
and men. It is often these deeper levels that determine whether women
and men will act. Organizing must do more than get people to think
critically; it must wake up bodies and spirits numbed by overwork,
exhaustion, or the tyranny of the dominant culture.
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ANTI-RACISM AND FEMINIST
POPULAR EDUCATION

ust as the traditional class-based approach of popular education
J has had to take gender into account in its framework, so too has

feminist popular education needed to more consciously incorporate
an anti-racist framework into its approach. This is especially true in
Canada where women of colour have taken the lead in challenging the
limitations of a women’s movement locked into a colour-blind version
of feminist analysis and practice.

The anti-racist critique of popular education has revealed the limitations
of past organizing that not only excluded large groups of marginalized
people, but also reinforced racism in its very practices. One result has
been more sharing of the histories of resistance and organizing among
and across communities.

An Ongomg Process reminist popular education practice must challenge all power and
privilege—be it gender, race, class, ability, sexuality, age, or any other
difference—that is used to create and maintain unequal power relations
in a group, organization, community, or movement. As different social
movements incorporate popular education into their practice, they bring
deeper awarenesses of the politics of exclusion and the importance of
naming and claiming identity. The gay and lesbian movement is now
challenging the heterosexist framework of popular education, while a
growing international youth movement is challenging how popular
education has largely excluded the experiences and perspectives of youth.

Popular education involves a continuing process of self-criticism and
renewal. It is a method and approach that can never be rigidly fixed. We
are always learning, always experiencing changes, and always reflecting
on these experiences to see how we can improve our practice.

ORGANIZING

e define popular education as a feminist and anti-racist
practice of organizing. This means that organizing based in
feminist popular education principles will:

encourage participation

develop democratic practices

promote participants’control of the process and actions

focus action around the issues in people’s daily lives

involve the entire person, including the heart, mind, body, and spirit
respect the histories and cultures of those involved

take power relationships into account
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e integrate a gender and race perspective

e challenge all privileges (e.qg., race, gender, class, sexuality, ability, age)
e affirm identity

e emphasize movement and/or organizational base-building

¢ have long-term goals and visions

Organizing supported by feminist popular education will affect what
fights we take up, how we act, whom we include, and the methods we
use to reach out. Organizing guided by these principles helps to address
two key interrelated challenges many organizations now face: how to
make our organizations more democratic, and how to get people involved
who will work to make the organization represent their interests. If we
want to build the base of our organizations with active and involved
constituents who believe everyone can make a difference, we need to
understand and practise organizing in this way.




CHAPTER 2. COUNTING OUR VICTORIES - THE KIT

ounting Our Victories: Popular Education and Organizing is a
C resource for educators and activists who want to organize in

new ways, using a process that will strengthen the base of their
organization or movement. It is also a resource for those who already
use this approach but who want more tools to work with.

Counting Our Victories is a kit with two parts: a video that can be used
as a motivational tool and teaching resource, and a training guide that
provides methods and tools to make organizing more democratic,
participatory, and fun. The video and guide reinforce each other. They
may also be used separately.

THE VIDEO

T he video examines two different popular education experiences

that emerged from a training program organized by Women to
Women Global Strategies in British Columbia in 1994—the first,
a cross-sectoral workshop called “Survival in a Bitter Time” with women
activists, and the second, a follow-up workshop with Vancouver municipal
community health nurses fresh from a summer of job action.

The video COUNTING OUR VICTORIES provides examples and discussion of key approaches
of the popular education process. It documents two experiences with women organizers in Vancouver
in 1994, with additional commentary from a number of popular educators active in Canada and
Central America. It includes a follow-up workshop with a group of activists from several women's
organizations who had together taken the 13-session training program on which this training guide
is based. Denise Nadeau co-facilitated this workshop with Sandra Moran, of the Guatemalan solidarity
group Nuestra Voz. They each describe the importance of popular education and also explain some
of the key moments that were explored through the use of group discussion, theatre, and drumming.

Two of the participants from the 13-session training were also involved in a campaign of community
health nurses. They describe how they used popular education in that job action. Shirley Ross and
Denise Nadeau facilitate a follow-up session with the nurses, and explain the importance of historical
memory, body work, and skits in helping participants recreate, analyse, and learn from their organizing
experiences.

Three other popular educators—Fredy Morales and Montserrat Fernandez from CANTERA, a
Nicaraguan popular education organization, and Judith Marshall, from the Steelworkers Humanity
Fund—also discuss some of the strengths and benefits of using popular education for community
and trade union organizing. Woven between all of these is the story of Rani and Nora, two Vancouver
activists who took the training and who are trying to make sense of organizing in the late "90s.
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Educators and activists from a wide range of sectors and movements
(labour, women'’s, seniors’, environmental, gay and lesbian, progressive
faith, anti-poverty, anti-racism, youth, student, disabled, etc.) can use
the video, either on its own or with the training guide. Community
college and university students in a range of disciplines—social work,
adult education, women'’s studies, international development studies,
community and social planning, Latin American studies, and
communication—may also find the video useful.

The video is not only relevant to activists and educators. It will appeal to
every woman or man who has, in discouragement, “dropped out” of political
or social justice work or those who are thinking of dropping out due to
overinvolvement, high-stress, or burn-out. It will also inspire and provide
insight to other “rank and file” and grassroots members of organizations
who feel that getting involved in organizing is not for them.

The video can be used as an introduction to training programs or
workshops on organizing. It can also be used to begin discussion or to
deepen a group’s analysis of any of the following themes: popular
education, the organizing model of unionism, organizing about global
restructuring, women organizing, cultural work in organizing, or
grassroots democracy. Segments of the video can also be used to illustrate
specific approaches or activities.

Appendix C provides tips for using videos for training purposes.

THE TRAINING GUIDE

he training guide offers activists, organizers, and educators a
I range of popular education methods, tools, and resources that
they can use with any
group experiencing injustice
and wanting to make
changes. It is situated in the
context of the devastating
societal changes we are
experiencing because of the
step-by-step implementation
of an unfettered free market
economic model here in
Canada and worldwide—
often referred to as “global
restructuring.”

Note: This is not a manual or recipe
book or curriculum; it is a guide. It
won't answer all your questions.
The methods and activities
provided are resources, not ends in
themselves. In addition, they may
need to be adapted according to the
time, context, culture, and region
they are presented in, and to the
needs and goals of the participants.
Remember, organizing is first
about working with a community
The guide can be used as a where it is at and not about
complete or modified training completing your own agenda.
course or as a resource for
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specific activities to be used in organizing. It is designed for organizers
and educators who already have facilitation skills and knowledge of
adult and popular education. It does not include instructions on specific
organizing tasks such as writing press releases, holding press conferences,
developing phone trees, and so on. These activities are detailed in other
manuals (see Appendix D: Resources for some we recommend).

The guide is intended to be “user friendly.” It is composed of eleven modules,
which take from half-a-day to as long as two days to complete. Although
we strongly recommend you do the entire training, specific modules can
be used alone or with other themes and in other contexts besides training.
For example, the guide can be used by:

those who will use the basic training outline more or less as is
those who don’t have time to do the entire training, or are
fitting components into their own organizational training design,
and who will therefore choose only a few modules

those who already use popular education and want to add to
their practice

those who don’t know much about popular education but would
like to try a few things

those who aren't trainers or educators, but as organizers will
take specific activities or entire modules and adapt them to fit
into their organizing practice

While it is possible to pick and choose from the guide, it is important
for users to read the first three chapters before using any of the guide
modules or activities.

THE MODULES

E

ach module begins with a visual overview (Module at a Glance),
a summary of its objectives, and the approximate time it will
take to complete. An introduction follows. This introduction gives

the rationale for the module and provides background information the
facilitator can use throughout the session. The introduction is followed
by the activities. Each module builds on the previous module, and within
each module, the activities build on each other.

Each activity is preceded by an objective that describes its function. The
description of each activity includes the time it will take, the materials
needed, and the basic directions. Facilitation notes and more background
information are also provided to aid the trainer. However, steps such as
introducing an activity and synthesizing and summarizing it at the end
are not always included—we assume that trainers are already familiar
with these teaching techniques and will do them.

The modules also do not include process components that trainers use
to provide continuity and care for the group, for example, openings,

11
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closings, breaks, and energizers. These components need to be taken
into account when planning a training session and are described in Other
Components of the Training Design in Chapter 3. Note that the time
frame given at the beginning of each module does not include these
components. Remember to allot time for them as well.

Note too that Modules 3, 5, 6, and 11 use the video as a resource.

USING THE GUIDE FOR TRAINING

O rganizing has been left for too long to paid, overburdened staff

people. They usually work in organizations and unions that put
education, and often organizing, at the bottom of their list of

priorities, and therefore have little time to do all the education and
organizing work required to build a base. We believe training needs to
be taken more seriously in our organizations and social movements.
This means training leaders and activists at the grassroots level.

Training not only develops leadership abilities but it can have a “multiplier
effect.” This means that people can be trained to train others in
democratic and popular organizing.

This guide incorporates some of the many different approaches of popular
education to organizing. It also presents scope and depth of a field that
is often reduced to techniques and presented as superficial by the
uninformed or by those who want to co-opt popular education.

The training can be adapted to fit a variety of schedules and needs. Here
are a few examples:

The course at the Vancouver School of Theology was an 8-day
“intensive.” The intensive is usually done over 7-10 days, varying
with the number of modules used and whether adequate rest and
relaxation periods are built in. We recommend a follow-up session
six months after the training.

The time framework for the Training of Women Organizers was 13
sessions, every Thursday from 5 pm-9 pm. This, however, was a
difficult time for many women because they were tired after a day’s
work and at the end of a busy week. The sessions were also too
short to cover all the material. In evaluation, the women recommended
holding the sessions on weekends.

The course on popular education at the UBC School of Social Work
was one morning a week over 13 weeks. This gave students time for
reading and teams time to prepare presentations during the week.
However, not all modules were covered.

The course could also be done over six weekends spread throughout
the year, or one day a month, or two days a month over a year.

12
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It's up to you to build a training

program with the time you have Note: If you are serious about
available. doing areal training program,
figure out a realistic schedule
and allow enough time. Do
not cut corners, squeeze
things in and out, and leave
participants frustrated or
without enough exposure to
be able to practise what
they've learned.

We emphasize the need to take
training seriously. People cannot
absorb this in a weekend work-
shop. They will also not be able
to grasp the method and
approaches if they only do one
or two modules. We need to
learn from organizations and
social movements in other

countries that see training in popular education and organizing as a
necessary step in building their movement and who are prepared to

commit as much as four weeks a year to do training.

There is a logic to this training. If you follow it through, participants in
the end will have a fairly good grasp of what popular education is and
how they can use it in their work. If you don't have time to do the whole
program, you might use only some of the modules, or might shorten
the length of some. Be aware, however, that if you “mix and match”
modules, and cut and paste, you may lose the intent of the training design.

Popular education is an ongoing process. One of the most effective ways of
maximizing the impact of training like this is to have regular study groups
as part of the follow-up. These are groups where participants can meet,
exchange reading materials and resources they have discovered, and get

feedback on different approaches they are trying.

13



COUNTING OUR VICTORIES THE KIT

USING PARTS OF THE GUIDE
IN YOUR ORGANIZING

Many organizations don’t have time or money for training.
You can use portions of this guide to support your organizing.
Here are some examples.

e In the Comox Valley in British Columbia we recently
started a Women'’s Labour Standards Education Project.
We invited community members to the first meeting to
become involved in “steering” the project. We used
“Mapping Our World” for introductions and to establish
something about our identities, and “Expectation Pool,”
(both in Module 1) to get the process started.

e Perhaps your organization wants to do some long-range
planning. You can go to Module 10, where there are
several exercises which can help you get clear on your
objectives and strategies, including “10 Years Down the
Road” and “Developing Strategies. ”

e [f your meetings and conferences are usually exhausting
events and everyone leaves with a headache, turn to
Appendix A and choose some forms of “Working With
the Body” to energize your gathering.

e Religious tensions have come up in your group. Take an
afternoon to do some of the activities in Module 7 on
religion and organizing.

e You've never seriously thought out a communication
strategy for a campaign. Turn to Module 6 and see what
parts you can use to develop an awareness in your
organization or committee about how to communicate
more effectively.

14



CHAPTER 3. THE TRAINING DESIGN

Trainers/Animators

OBJECTIVES

Introduce a range of methods and approaches useful for organizing

Identify the principles and framework underlying a popular education

approach to organizing

3. ldentify and illustrate how feminism and anti-racism is an essential
component of popular education

4. Provide concrete tools and activities for organizers

5. Share a training course outline for organizers

N —

TRAINING CONSIDERATIONS

f your organization has decided to do this training, what do you
I need to know and do? This section includes some of the key things

you need to consider and include in order to make your training
effective. These guidelines are based on our experience with the Training
of Women Organizers and several other training experiences we have
had with unions and community groups.

To do this training you need to have facilitation skills and some knowledge
of the principles of adult education. As well, you need to have some
understanding of popular education or organizing for social change.

By facilitation skills, we mean that you know the basics about running
groups and group dynamics. For instance, we assume when you break
a large group into smaller ones, you will give directions to the small
groups to appoint a facilitator and a recorder if they have a group task
where they have to report back. This manual does not include basic
facilitation guidelines like this.

Basic adult education principles underlie this training. These include
principles such as: the experience of participants is valued and drawn
upon, people can discuss and debate what they are learning, and
participants have input into what happens.

The approach in this training has many points of convergence with
adult education—it builds on what participants already know and gives
them skills to improve the conditions of their lives. Popular education
builds on this, but also includes a commitment to this work as political
work, that is, as part of a larger process of building social movements
that challenge and resist the injustice and marginalization that is occurring
today due to global economic restructuring.

Persons who lead trainings are called course leaders, instructors,
facilitators, animators, and trainers. We use the words trainer,
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facilitator, and animator interchangeably in the guide. While we prefer
the term animator, most people who are English-speaking are unfamilar
with the term, and usually think of a cartoonist when they hear the
word. But wherever we use facilitator or trainer, we mean someone
who helps a group identify and achieve their goals and who comes
from a position of commitment to fighting and naming injustice in all
forms.

We strongly recommend you work as a team in animating trainings
like this. It is good to have one person observing while the other is
leading the group; the observer can synthesize and make additional
comments. A team allows you to provide different skills, identities,
and life experiences among the facilitators. The team approach also
models a more co-operative form of leadership. Training is a big job
and benefits from the energy and creativity of two people.

P art1c1pants This training is for people who want to learn popular education methods
to apply in their own organizing. (e.g., union shop stewards, women'’s
centre program co-ordinators, or volunteer workers in low income
housing projects).

Participants in a training like this are sometimes assigned (as in some
union trainings), and sometimes recruited. They can come from a
broad sector, for example, trade union women, or across sectors,
such as a social justice coalition. In all these cases, it is important to
recruit for inclusivity and diversity, while at the same time avoiding
tokenism. If you have been asked to do a training for an assigned
group, try to negotiate with those assigning places to broaden the
participation.

In the Training of Women Organizers, we actively recruited a cross-
sectoral group because we wanted to have women with different
experiences learn about the problems, issues, and strengths in each
sector. We also wanted to build alliances. In these times, where the
forces of the right are so well organized, we urge you, whenever
possible, to work cross-sectorally, so that we can understand each
other’s struggles and help each other.

We also screened for diversity to balance the power dynamics in the
group. The Training of Women Organizers was split evenly between
women of colour and white women; we also tried to include at least
two or three participants from each sector (e.g., South Asian
community, Latin American community, labour). We had two white
women as trainers. However, we recommend a training team that
can, whenever possible, represent some of the diversity in the group,
for example, white women and women of colour, middle class and
working class women, lesbian and heterosexual, men and women.
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The Spiral Model: A Method for
Organizing and Educational Design

nderlying each of the 11 modules in this guide, underlying
most of the activities, and indeed underlying the guide itself is a

specific design method or “logic.” This method or logic underlies
the organizing process itself. We call it the spiral model of teaching
and learning. 1t is a model based on Central American popular education
methodology and adapted by the Doris Marshall Institute for Education
and Action. It is based on fundamental principles about how people learn
and how people are mobilized to act.

Unlike traditional education which says knowledge is the source of action,
popular education is based on the principle that action and experience
are a source of knowledge. Reflection on that action in the context of a
desire for social change can then lead to a new action. This is the action-
reflection-action principle, a principle that is fundamental to educating
and organizing.

The spiral model is a form of the basic action-reflection principle. It
gives the educator or organizer a direction or process through which to
move a group or community with whom she or he is working. It is
based on a fundamental value of adult education: respecting the
knowledge and experience of women and men. The way to educate and
organize is to first uncover and value that knowledge and experience,
then help people collectively analyse what they know and, if necessary,
add new information, theory, and skills so they can move on to apply
their new understandings and skills in action.

The visual image of the spiral best illustrates this process. The spiral
moves from bottom to top. The process always continues in that once
you have acted you return to reflect on your action—your new
experience—and this will now be the basis of starting the process all over
again—this time at a deeper level. Sometimes you might skip a stage in
the process; sometime stages collapse into one; sometimes you may go back
and do another activity at the same stage, but at a deeper level. It is not a
mechanistic formula but a way of thinking about design and organizing.

The approach begins with people’s knowledge and experience and uses
this experience as the starting point of learning and organizing. The
group begins to see patterns emerge from the collectivizing of their
experiences and new knowledge is generated. This knowledge is deepened
through a process of analysing how their experience is linked to a wider
context and structural causes. Then new information, new skills, and
theory are added or created and linked to what people already know.
The next stage involves applying the new knowledge by either practising
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L Apply in Action new skills or in planning strategy for action that

/ addresses the initial problems raised. The spiral

Practise Skills, ~ continues into the action and then begins again with
Strategize 2 reflection on the lessons of that action or experience.

For Action  The spiral anchors organizing in the ongoing learning

and teaching process and is key to how education

Add New supports organizing.
Information Deepen In using this spiral design model, the educator/organizer
and Theory Analysis ensures that there is an ongoing process of continuous

learning and interaction between educators/organizers and
those learning to organize. The role of the educator/
organizer in this process continually changes. In the first
) (starting from experience) and last stages (application of skills
Start With and moving to action) their role is more neutral; the direction is
Experience given by the group. In the second stage (deepening analysis) and
third stage (adding new information, developing skills or theory)
their role is stronger as a resource person and guide. In the fourth
stage, their role once again diminishes as people act for themselves.
Ideally, the group can eventually own the process themselves and the
organizer/educator can disappear.

‘——

Here is a list of the modules and how they progress through the spiral.
The theme of the training is popular education and organizing.

e Module 1: Getting Started introduces the training, the theme, and
participants

e Module 2: Starting From our Histories and Dreams and Module 3:
Examining our Practice draw on the knowledge and experience of the
participants to identify some of the aspirations, challenges, and problems
facing participants in their organizing work

e Module 4: Doing Social Analysis introduces social analysis and explores
two types, structural and conjunctural analysis, applying the latter to
the participants’ specific struggles

e Module 5: Culture, History, and Resistance, Module 6: Popular
Communication, Module 7: Spirituality and Religion in Organizing,
and Module 8: Design and Facilitation Skills examine a range of popular
education approaches and methods used in organizing and add new
information and skills about organizing in our times

e Module 9: Applying What We Have Learned and Module 10:
Planning for Action give participants opportunities to apply their new
skills first in designing an event and testing it with the group, then in
developing strategy and an action plan

e Module 11: Systemnatization and Evaluation incorporates the lessons
of the previous modules and teaches the skill of critically reflecting on
a program or action in order to continue the spiral process of organizing
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Integrating the
Whole Person

FEMINIST POPULAR EDUCATION
AND THE SPIRAL

eminist popular educators have made significant additions to each
stage of the spiral.

They insist that at each stage of the design process, the personal
and interpersonal has to be considered, both as a source of knowledge
and as an arena for action. The realm of the subjective and of the body,
the realm of daily life and family relations—all these are part of the
transformation process. As well, the dimension of power relationships,
at both the personal and structural level, must also be included. In fact,
feminists argue that if all these are not taken into account, it may still
not be possible for people to act to change the conditions of their lives.

This guide has specifically included two areas that we have found to be
the most neglected in traditional organizing: integrating the whole per-
son, and power and social identity.

When we are educating and organizing it is always important to engage
the whole person. This is called an “integrated” or holistic approach to
organizing, because the intent is to involve the body, spirit, mind, and
emotions of women and men in the process.

This sometimes means that the organizer must consider what motivates
a group at deeper levels. Are participants shaped by a spiritual tradition?
By a history of struggle and resistance? What are the dreams, the
aspirations of a group? How do we engage these?

Organizing includes the body. This means not only just waking it up and
energizing it, but also drawing on the body as a source of knowledge
and insight. The popular educator/organizer is also aware of feelings,
knowing that where people feel the strongest is usually where they will
be willing to act.

Integrating the whole person also involves looking at all the places women
and men experience domination or liberation. The whole person includes
the parent, the houseworker, spouse, employee, member of a religious
group, or community or sports group—all the roles in which people live
their lives.

When we deal with the whole person in organizing, we have more chance
of engaging people where their hearts are, and therefore where they
are more likely to shift or move. The powerlessness we feel when faced
with an intellectual analysis of NAFTA can be changed to a sense of
power if we can fight the same forces in our everyday lives—Dby taking
care of our body and spirit daily, challenging the racism on our child’s
ball team, refusing abuse in a personal relationship, or joining a singing
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Feminist anti-racist popular education
MOMENT IN THE SPIRAL WE NEED TO TAKE INTO ACCOUNT....

Starting from Experience/Practice * the social identity of participants
(race, class, gender, etc.)
* the social and organizational context
* private and daily life and personal relations
* the whole person (including feelings, body, etc.)

Deepening Analysis * look at causes, not just symtoms

* need to challenge privilege and dominance
due to race, class, gender, sexuality, etc.

* the impact of racism, sexism, heterosexism,
class exploitation, colonialism, etc.

* a global perspective

* internalized oppression and dominance

* personal and internal experience as a
valuable source of insight

New Information and Theory * a gender, race, class, sexuality perspective
* a femininst, anti-racist analysis of culture,
history, communication, and spirituality
* personal healing linked with social
transformation

Application/Returning to Practice * skills and an action plan to transform reality,
including daily life
* change needed in structures and practices,
dominant ideas and individual attitudes/
behaviours
* societal, organizational, and personal levels all
addressed
* changes in customs, conceptions, and valuing
of the self

Source: Denise Nadeau and Bev Burke, adapted from
Methodologia de Educacion Popular Feminista, Cidhal, Cuernavaca, 1991

22



COUNTING OUR VICTORIES THE TRAINING DESIGN

Power and Social
Identity

group composing songs against poverty and poor-bashing. By showing
how it is all connected, we can help people locate where they can have
small successes, as well as improve the quality of their lives.

Many of the activities throughout the modules draw on the body, spirit,
and emotions, as well as the mind. The guide also includes a module on
spirituality and religion and an appendix on working through the body
that can be drawn on throughout the training.

When we use the term social identity we mean the ways in which people
are defined and categorized by the dominant societal values and norms.
Social identity has to do with power, the power we have or don’t have,
and who we are in relation to what identities have been defined as
valuable by a dominant culture. Our social identity is a composite of
many parts. The “power flower” is a tool developed to help us look at
all the parts that make up our identities and social power. We would
define our social identity by identifying ourselves in each of the petals—
of race, class, gender, sexuality, ability, age, education, where we live,
where we came from, and so on.

Identifying differences is essential for democratic organizing. Power
and privilege are hidden in many of the policies and practices we take
for granted. Who chairs meetings and who takes minutes? How is the
meeting run? By whose rules is it run? In whose language is it run?
Who has access to the location? Where did you advertise? What is the
background of people on the hiring committee? What is the social iden-
tity of the organizers compared to the peo-
ple they are trying to organize? When
you ignore differences, the usual re-
sult is that hidden power dy-
namics support dominant
identities, for example,
white middle class ‘
women and men domi- ' S
o
i

nating in a mixed race/
RELATIONSHIP
TO THE NATURAL
WORLD
:.
DISABILITY

The Power Flower

class workshop, or
white men taking
over in a trade union
event.

It is also important to
counter the myth that
we are all equal and should
be treated equally. This is
often translated into the phrase

“no special rights for special interest
groups.” Rather than pretending we are

Doris Marshall Institute
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Involving
participants in
the design

all the same, the organizer can help the group name the differences
within, and then work and learn from them. In the long run, this will
build a much more cohesive group.

Organizers/educators need to be aware of their own social identity and
how this affects their relationship with the group. As well, it is helpful to
recognize those dimensions of identity that they themselves have the most
trouble with, that they hide or push aside. In democratic facilitation it is
important to name our power and privilege and to work at not abusing
them. At the same time, sharing the areas where we have been
disempowered or oppressed—as a lesbian or gay man, as working class,
or as a person of colour—also gives us legitimacy to speak in these areas.

Naming social identities can help a group acknowledge the power it
does or does not have as a group vis-a-vis the larger society. This
understanding helps in choosing strategies, tactics, and allies. It also
helps avoid the divide and conquer tactics often used by those in power
to weaken popular movements.

Taking social identity into account will also help in developing analysis.
Social identity affects perceptions, voice, and interests. When a group
analyses a newspaper article trashing poor people, or a video which is
telling the group’s story, it is critical that the group is aware of the social
identity of the producers of these media. Social identities also influence
what positions people take when they discuss a strategy or plan of
action.

Another way of taking social identity into account in organizing is by
focussing on identity as a source of strength and rootedness. A group
that knows its history and culture is no longer passive. In knowing its
history of both struggle and oppression, and its values and cultural
roots, it is better equipped to fight injustice.

This guide has tried to include a social identity perspective in most of
the modules and activites.

OTHER COMPONENTS OF
THE TRAINING DESIGN

Remember this resource is a guide. You will need to adapt it to
your group and its needs.

An important step in designing your training program is involving the
participants. This is done with a needs assessment. You can either send a
written form to all participants early in the design stage, or, if you have
time, do personal interviews. The needs assessment determines partici-
pants’ expectations, hopes, and fears, and where they hope to apply the
training. This information can then be incorporated into your planning.
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Next, set up a planning team with two members of the organization you
are working with (who hopefully are attending the training) and/or with
two participants representing different sectors or interests. If people do
not have time to be on a planning team, check your design at least once
or twice with them. A planning team helps you to keep on track and in
touch with the organization’s needs, and with the participant’s needs.
The experience of being involved in the planning is also a bonus; it is
often the best way of learning popular education design; and it is one of
the best ways to prepare future trainers.

Providing NEW  While popular education starts from and works with people’s experiences,
. . it is also a process that includes bringing in new information to make
mfor‘matlon organizing more effective. The challenge here is how do you bring in

new information in a creative way, while also including and connecting it

to the knowledge in the group?

In a training of organizers, you will often find considerable resources in
your group. Use these resources by asking participants in your initial
needs assessment what areas of expertise they have. They then can be
recruited in advance of a session to be involved in the planning and to
prepare a presentation.

Creative ways of providing new information include: reading and discussing
articles in small groups, showing videos, giving short talks, using techniques
like historical timelines or drawings to illustrate ideas, presenting more
complex ideas through dramas or skits, and bringing in speakers.

Record or MEeIMmOrY Itis very useful for the participants to have a written summary of the
training, specifically the design and activities, key points in discussions,
collective analyses of problems, as well as new insights and suggestions
for action. This is usually called a record. A group record overcomes the
idiosyncracies of individual notetaking, saves participants from writing,
and leaves a memory of the course. They can refer to the record to
support an action they are planning or if they themselves want to duplicate
part of the training in their own work.

There are several ways of recording—by hand, with flip charts, tape
and video recorders, even laptop computers. The group members and
the co-facilitators can share the job of recording. If you go the more
formal (and accurate) route of audio taping or word processing you
need one person to be in charge and only doing that, as it is a big job.

Ong oing reflection any workshop/training/program/course you need an ongoing evaluation

. process so that your event can be adapted to meet the shifting needs of

and evaluatlon the group and to improve upon weaknesses in what you are doing. As

well, participants need reflection and evaluation so that they can step

back and critically look at the process they have just been experiencing.
In other words, ongoing reflection is a training tool.
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In this training guide we draw on three different tools for reflection
and evaluation.

Fly on the Ceiling: Periodically throughout the training, participants use a process
o’@’ to stop, step back, reflect on, and then synthesize the aspects
4 of a popular education method they have just learned. This
process is called Fly on the Ceiling. It involves having the group
reconstruct an activity (or a few activities) and reflect on the underlying
“logic” or flow beneath it. They ask: Why did we do what we did? What
did we learn or feel in doing it? After the group reflects, the trainer
adds some “theory” or teachings about the method. This helps
participants understand it enough to be able to take and modify it for
their own work with their different constituencies and contexts.

We use the “Fly on the Ceiling” handout (see Appendix B), developed by
the Doris Marshall Institute. It can be used many times during a training
program. The questions on the handout ask participants to review what
they have just experienced and reflect on why a certain activity, event,
or strategy was used and how it impacted them. It also asks them to
assess whether it is effective and meeting their needs and objectives
both now, and later, if transferred to their own context.

We interject a “Fly” exercise several times in the training so that
participants can reflect on the different processes and methods used
and thereby gain some understanding of the spiral model and how it
works. We use the “Fly” when it is important to reflect on a phase or
stage in the training process. To increase its effectiveness we usually
focus on one or two of the previous activities, not the whole module.

Throughout the guide and in each module are numerous facilitation
notes. You may want to draw on these and to points made in the
introduction of each module when you are doing a “Fly” exercise.

Evaluation at the end This is usually a short discussion of what worked and didn't work in a
of a session or module session, with suggestions for improvements. It provides closure and
keeps the facilitators aware of group needs. At the end of the training
there is a longer time allotted to evaluation in order to review the entire
course and to further integrate the learning, as well as to critically

assess what needs to be changed, kept, or improved.

“Feedback* or This is a group of two or three volunteers who are asked near the
“Critical Eye” Team beginning to observe the training in an ongoing way. This includes
everything from logistics and design, to pacing, group dynamics, and
talking to participants about their experiences in the group. This team
is invited to planning sessions or meets periodically with the facilitators
to give critical feedback on what is working and what is not. Alternatively,

different volunteers can be asked for each session.
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Keeping track
of new ideas

Questioning: codes
and decoding

One of the functions of this training is to continually generate the sharing
of successful or new ideas for organizing. The facilitators need to keep
track of these ideas, recording them in a notebook at the end of each
session. In Module 10, the group comes back to these ideas to develop
strategies and an action plan.

In this guide, in each module, we use a form of questioning that is
integral to popular education as a teaching method. This systematic
form of questioning is linked to the use of numerous techniques in this
work. In popular education we often share, or ask participants to share,
information in a specific way. This communication of information,
whether presented through pictures, socio-drama, cartoons, or other
techniques, is called a code and the processing of analyzing it collectively
is called decoding.

Paulo Freire, the Brazilian educator who has written much of the early
theory on popular education, first used the word code to describe the
type of pictures that he used to stimulate discussion in early literacy
programs. Code now refers to more than pictures; it refers to “a concrete
presentation of a familar problem about which the group has strong
feelings.” Codes are different than techniques. A technique is merely
the tool or instrument that is used to get participation and generate
knowledge. For instance sculpture, socio-drama or skits, and collective
drawings are techniques. When the technique is taken by the group and
used to express its problems, it is transformed into a code.

Codes have several common characteristics. They:

raise questions rather than provide solutions

are problem-posing, showing contradictions in a situation

are more than “visual aids” that illustrate a point

make clear, visible, and evident what is often seen as obvious or normal
have a distancing factor—either through humour, exaggeration, irony,
drama, suprise

Decoding is the process of critical questioning with the group that happens
after a code has been presented. The decoding helps the group generate a
collective analysis. There is a structure or “logic” to the decoding process.
Depending on the group’s level of awareness, you may not use all of it or
you may skip stages, or you may replace a stage with a question of your
own. The basic structure of decoding is as follows:

Describe: What do you see?
What happened? (if a skit - at the beginning,
middle, end?)
It is very important to include this first step of
description. Everyone sees differently and it is
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Taking Care
of the Group

Beginning a session

Working through the body

important to build the collective perception of
what has been represented in detail before
moving into analysis.

Relate: How is it similar to your reality?
What feelings does it raise for you?

Analyse: What are the similarities and differences
(between groups’ codes)?
What are common themes?
How has this come about?
What are the causes?
What are the consequences? Who benefits?

Generalize: Who else does this happen to?

Raise Alternatives: What could be different?
How could we change this?

Some decoding questions are provided with most activities in this training
guide. You may draw on the above to develop more.

The modules provide the design framework for your sessions. Here we
look at the facilitation framework you need to include in every session.

First read your group’s energies and interests in order to choose what
forms of facilitation (e.g., breaks, reviews) you use. Remember to take
the time for these into account when doing your planning.

A full-day session usually involves three and a half hours in a morning,
with a break, and a three-hour period with a break in the afternoon.
You may occasionally add a two-hour evening session.

Here are some elements to include before starting the activities:

Opening: introductory remarks, silence, a prayer, a song, a check-in
(of feelings or issues that might affect participation), a ritual, a
quick game, or whatever is appropriate to your group to set the
tone (2-10 minutes)

Hangovers: a check to see if there are any leftover feelings or questions
from the last session (2-10 minutes)

Recap: a review of the last session done either by the participants or a
facilitator (2-5 minutes)

Agenda Review: an overview of the agenda and objectives for the day
(1 minute)

At any point in a session you can introduce activities that engage the
whole person through the body. There are a range of exercises that
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increase awareness of the body, release feelings, revitalize tired and
depleted bodies, and generate creative energy. (see Appendix A: Working
Through the Body)

The choice of exercise depends on the time of day and whether body
information and energy can aid where you are in the process. Mid-
morning, after lunch, and late afternoon are times when some form of
breathing, centring, stretching, or body exercise can bring people back
to their bodies and the present moment. You can use some activities for
pure fun and play; others to release tensions and revitalize the group.
You may choose to include a half hour of bodywork every session to
teach a daily discipline that participants can use in other parts of their
lives.

Games and Energizers  Theatre games or fun energizers build trust, make people laugh, and
introduce play, a critical element in creative organizing. Introduce these
when energy is low, or the group feels fractured.

Breaks  There should be a break in the morning and the afternoon sessions.
Potluck lunches or dinners provide good socializing breaks. Have
nutritious snacks and juices available—not just coffee and doughnuts
(these give only short energy spurts and can tire the body more).
Sometimes more breaks are needed depending on the subject matter or
character of the group.

Closings At the end of a session, bring the group together either with a song, a
fun game, appreciations or evaluation, a closing circle, or prayer.
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GETTING STARTED

OBJECTIVES

* Get to know one another

¢ Identify participants’ expectations

e Review program objectives and outline and check
these with participants’ expectations

e Establish group operating guidelines

e Introduce the concept of social identity and its
significance for group functioning and for organizing

¢ Introduce key organizing concepts

e Introduce a tool to review our method and practice

Module at a Glance

g

7

/,‘-0 Fly on the Ceiling

Buses
[ ]

Organizing Jigsaw Puzzle
Epitaphs or Mapping our World

@ === ¢ Expectation Pool
. Qrganjzing
Module Time: Agreements ® .Bmgo.
5 1/2 hours e CoUrse Overview
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MODULE ONE GETTING STARTED

Introductions
Objective:

Get to know one another

Activity:

Organizing Bingo

beginning the process of group building. The module begins with

basic introductions, provides participants with an opportunity
to have input into the scheduled program, looks at the social identities
of participants, and introduces key concepts that will be used throughout
the training.

T his first session is critical for setting the tone of the training and

To organize effectively it is essential to know something about the other
members of the group. Sharing information about ourselves builds trust
and helps everyone to see the richness of the group. The introductory
activities help to establish trust and provide the group with information
about the life experiences we each bring to the training.

The section “Expectations, Course Objectives, and Agreements” (group
operating guidelines) models some key principles of democratic
organizing. In the Expectations activity, participants are asked to share
what they hope to take away from the training. This information will
enable facilitators to adjust the course objectives to meet specific needs.
Adapting the program to meet unforeseen expectations and being clear
where expectations can and cannot be met is a critical aspect of democratic
organizing.

The Social Identity activity introduces an important theme throughout
the training—how our social locations affect power dynamics in a group,
organization, or community. Our social identifies often determine who
feels safe to speak out or to challenge others. Often the contradictions
and inner conflicts within a group are based in people’s different social
identities. It is important to address people’s differences in the first
stages of a training program so that participants are aware of how
these are factors in organizing.

The Key Concepts activity begins the process of participants sharing
their experience and views on organizing. It also sets out the key concepts
that the course is built on.

The module ends by introducing an evaluation tool that will be used
throughout the course.

Time: 15-20 minutes
What You Need:
e rules of the game written on flip chart

Note: This game has a
e bingo cards for each participant .

sub-objective: learning

How It’s Done: to view differences as a

1. Setting the stage (5 minutes) ~ Strength and resource
This is a fun introduction exerciseinwhich ~ for effective organizing.
participants discover the range of
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job in the last
5 years

to injury

Belongs to a Born and An accent Speaks more | Experience in
coalition raised different than one more than one
on a farm from yours language organization
Work Lived in more | Lived in more Born in a Writes with a
experience in than one than one different different hand
another sector Canadian country decade from (left/right)
from yours province you from you
Refused to Born in Made food Walked a Wears
cross a picket a country for an picket line glasses
line other than organizing
Canada event
Did childcare | Spoke outin | Can sing one Wore a Attends more
during an public on an verse of a political than one
event issue “protest” button meeting a
song week
Has handed Isa Has worked in | Has lost time Been on a
out leaflets vegetarian more than one | from work due | march or rally

Source: Doris Marshall Institute
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experience in the group. Begin
by providing an overview of
the activity.

Hand out the bingo cards and
explain the rules and cate-
gories—pointing out that the
categories refer to only a few of
the many experiences represent-
ed in the group. If you have time,

MODULE ONE GETTING STARTED

RULES OF THE GAME

1. The object of the game is
to cover five boxes, in a
row, a column, or diagonally.

2. To cover a box you must
have the box signed by
someone who is willing to
“sign on” to that category.

you might want to make up your
own categories according to
your theme and group.

2. Play the Game (5-10 minutes)
Participants circulate and try to
cover the boxes on their card
until someone calls “Bingo.”

3. Each player can only sign
another player’s card once.

4. Players should not feel
pressured to disclose
personal information they
don't want to.

5. The game is over when
someone shouts “Bingo” or
when 10 minutes is up.

3. Final comments (5 minutes)
Discuss with the group how
the differences among us can
be important resources for organizing. It is important to value and
respect difference.

ACthltY- Time: 50 minutes
Epitaphs (Option A)  What You Need:
e 81/2" x 11" paper (one piece for each participant)
® markers
e tape

How It's Done:
1. Writing epitaphs (5-10 minutes)
This is an activity that introduces people at a more “human” or basic
‘ level than most. It is a way for people to share something very simple
\ and fundamental about who they are. Explain this and provide an
overview of the activity.

[Always
fought For
omMens

Place markers and paper in the centre of the room. Ask participants
to write down their name and a brief “epitaph” that describes how
they would like to be remembered after they die. Ask them to tape
the epitaphs on their chest.

- 2. ldentifying “theme” groups (10 minutes)
Ask participants to circulate and read each others’ epitaphs. Have those
with similar epitaphs group together for further discussion. Some par-
ticipants may need to take the lead in naming epitaph “themes” and
grouping others with them.

33



MODULE ONE GETTING STARTED

3. Sharing in groups (15 minutes)
Have each group appoint a reporter who will later introduce group mem-
bers to the other groups. Then ask participants to share within their group:

e their name
e the name of their organization or group
¢ the meaning of their epitaph

4. Report back (15 minutes)
Ask reporters to introduce their group members, name the organizations
represented, and share a bit about the common theme of their epitaphs.

Note: It might be useful to close with a summary of the range
of organizations represented in the group and the range of
values reflected in the epitaphs.

Source: CANTERA

Activity: Time: 50 minutes

Mapping Our World What You Need:
(Option B) ¢ 3 large world map (hand drawn is ok)
e stickies (post-it notes) or small pieces of paper and tape
e an enlarged map of Canada (optional) placed underneath the world
map—especially if many participants have lived in different regions of
the country

How It’s Done:
1. Sharing the geography

of our lives (10 minutes) Note: Participants may
Explain the purpose of the activity need a few moments of
and provide an overview. reflection before they are
Distribute three stickies to each ready to share with their
participant. Ask them to pick a partners. Also, point out
partner they don’t know well. Have that participants can
them introduce themselves by identify their “families”
sharing what organization or in any way they please.

group they are part of, the places
where they have lived, and places their families come from.

Have participants note down on their stickies two or three of these
places which they want to share with the group.

2. “Putting Ourselves on the Map” (30 minutes)
Ask participants to introduce their partners by placing their partner’s
stickies on the map and explaining their significance.
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3. Discussion in the large group (10 minutes)
Discuss the following questions with the group.

e What happened for you during the exercise?

e What did you discover about yourself? About the group?

e What does geography and sense of place have to do with organizing?

Note: It might be useful to close with comments about the
role of geography and place as a factor in social identity.

Variation:

Have participants put their full names (first, middle, last) on three stickies
(for example, Eloisa/Morales/Rivera) and then place each stickie on the
area of the map they associate with that name.

Source: Rani Gill, Radhika Bhagat, and

EXPECTATIONS, Rashmi Singh of the South Asian Women's Centre
COURSE OVERVIEW,
AND AGREEMENTS

Objective: What You Need:
. .. , e 81/2" x 11" paper, cut in half (one piece for each participant)
ldentify partzapapts o markers

expectations e masking tape

Time: 30 minutes

. . How It’s Done:
ACthlty: 1. Naming expectations (5 minutes)
Expectation Pool The purpose of this activity is for participants to share what they
hope to get out of the training. Explain this and give an overview of
the activity.

Ask each participant to write down one main expectation for the
course—what they hope to leave with when it’s over.

2. Sharing expectations (20 minutes)
Ask for a volunteer to read his or her expectation aloud and then tape
it to the wall. Ask those who have similar expectations to read theirs
and to stick their pieces of paper under the first.

When there are no more similar expectations, move on to a new
expectation and repeat the process.

3. Adding on (5 minutes)
Once all expectations are “posted,” ask if anyone wants to add to the
list. Have participants write down additional expectations and put
them up on the wall. Later transfer the full list to a flip chart for a
permanent record.

Source: CANTERA
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Objective:

Review program objectives
and outline and check these
with participants” expectations

Activity:

Course Overview

Time: 45 minute
What You Need:
e flip chart or wall notes of participants’ expectations
e flip chart notes of the training objectives (objectives 1-4 of the
training guide, Chapter Three: The Training Design, p.15)
e course Roadmap handout (pp.16-17) in Chapter Three

How It’s Done

1. Course outline and objectives (15 minutes)
The purpose of this activity is to go over the outline of the course and
see how participants’ concerns can be addressed.

a) Review participants’ expectations and underline or circle common themes.

b) Walk participants through the course objectives, and the roadmap
handout. Explain that the training will be participatory and will draw
on people’s experience. It will give them the opportunity to deepen
their analysis, learn new skills and approaches to organizing that build
on the ones they already have, and practise new skills. In addition, it
will help them develop an action plan.

Then show how and where participants’ concerns and expectations will be
addressed. If there are some expectations that can be incorporated into the
program by partly changing the design indicate this. If there are others that
can't, be clear that the program will be unable to meet those expectations.

) Explain briefly the key concepts underlying the course: organizing,
popular education, and feminist popular education. (5 minutes)

Note: You might want to refer back to Chapters 1 and 3 for help in
describing the course’s methodological principles and commitments.
What people usually want is a short definition of popular education
and some history. It is also important to state how this program
differs from traditional popular education, for example, by
incorporating the whole person and a consciousness of social identity.
But any more than this will sound too abstract at this point.

3. Changes and gaps (25 minutes)
Divide participants into groups by sector or organization. Ask groups
to take 10 minutes to discuss how the proposed training program fits
their needs. Encourage them to identify gaps or areas of concern.

Ask one person from each group to report back. Record all the
suggestions on a flip chart. Then comment on which ones can be
addressed in this training. If you are uncertain whether it will be possible
to incorporate all the proposals, commit yourself to reporting back by
the next session (after discussion with the planning team).
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Objective:
Establish group
operating guidelines

Activity:

Agreements

Time: 15-30 minutes

What You Need:
e flip chart
e markers

How It’s Done:
1. Obtaining agreements

Explain the purpose of the activity and provide an overview. Ask
participants: “What do you want and need from the other participants,
the facilitator(s), and the course in order to have a comfortable and
positive learning environment?” Discuss the various points as
participants identify their “rules.”

Check for “agreement” from the entire group before the guideline is
formally recorded. You may also want to identify points you, as
facilitators, need agreement on. For example, you might want to
add arriving on time, helping with recording, or cleaning up.

Agreements can be checked, added to, or renegotiated several times
during the course.

Agreements encourage participants to express their needs early in
the course. They enable the entire group to take responsibility for
the group’s functioning. Keep in mind that some agreements can
silence group members. In our experience, especially in groups which
are cross-class or cross-race, agreements around communication
forms—using “constructive criticism” or “I” statements, for
example—can silence expressions of anger at racist or classist
remarks. We learned that a general discussion on how to deal with
these remarks is more useful than agreeing on a formula response.
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SOCIAL IDENTITY

38

Objective:

Introduce the concept of
social identity and its
significance for group
functioning and organizing

Activity:

Buses

Time: 65 minutes

What You Need:
e enough free space in the room so that participants can move around
and work in groups

How It’s Done:

1. Introducing the activity (10 minutes)
The purpose of this activity is to find out more about the make-up of
the group by looking at the similarities and differences in some of
the major areas that define who we are. “Buses” is a fun activity that
groups people according to commonalities, such as age, race, gender,
and so on.

Briefly describe the task as follows:
“You are going to a meeting and can take one of several buses. When

buses are called out,
select the bus which
best describes you.
Once “on the bus,”
introduce yourselves to
the other people on the
bus, and then discuss
the question | will give
you.”

Begin by naming a
category, such as age.
Invite the participants to
self-select. For example,
someone will call out
“over 60 .” Everyone over
60 joins that person “on
the bus.” Another might
call “under 30.” Another,
“30 to 45.” Participants
join the person who has
called the category they
identify with, or add
another one if they feel it
doesn’t include them
adequately. If participants
find themselves alone, ask
them to join others who

Note: Buses is an example of one
type of activity that gets at social
identity. See Educating for Change
(Appendix D: Resources) for others.

The “Buses” activity continues the
process of getting to know one
another by introducing an awareness
of the many different factors that
shape our social identity. It will also
push participants to think about
who is not represented in the group,
and the implications this might have
for organizing. There are several
categories that help define our social
identities (see Power Flower in
Chapter 3, p.23). Choose those that
will be the most relevant for your
group to discuss. For instance, with
a mixed group (women and men) of
Hospital Employees Union mem-
bers, gender, race, class, and age,
were the categories used as all these
were critical factors affecting their
experience organizing in the union
and as workers in their jobs.
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are alone or in groups of two. Once everyone is in groups ask them
to briefly discuss “How does your age or a group’s age composition
play a role in organizing?” After a to 3- to 5-minute discussion, ask
someone from each group to give a brief report of some of the
points raised.

2. What's important about social identity? (35 minutes)
Repeat the above process using three or four of the following
categories in the order you feel comfortable with, and depending on
the make-up of your group. Tell participants it is now time to change
buses, and invite them to self-select according to the next category.
You will probably only have time to do three or four.

Category Question

Gender How does someone’s gender (as female or male) or a group’s gender balance play a role in
organizing?

Ethnicity How does someone’s ethnicity or a group’s ethnic composition play a role in organizing?

Race How does someone’s race or a group’s racial composition play a role in organizing?

Class How does someone’s class or a group’s class composition play a role in organizing?

Sexuality How is someone’s sexual orientation or the sexual composition (as opposed to gender) of a
group a factor in organizing?

Ability How is someone’s physical or mental ability, or the “ability’ composition of a group a factor
in organizing?

Language How is someone’s language, or the language composition of a group, a factor in organizing?
(Language and religion are two categories that are often a hidden factor in organizing.)

“Ethnicity” refers to cultural origins while “race” refers to skin colour. It is
important to make this distinction. While you may want to avoid these
two areas, it is critical to address this distinction, and related power
dynamics early in the training. This will heighten awareness and can help
address any problems that may arise later. In a recent course, a women
of colour caucus formed by the third day in order that the women of
colour could support each other to speak out in a predominantly white

group.

Sometimes people will resist “race,” saying it is a classification that divides
people. You can acknowledge that race is a social construction. But all will
agree that racism exists—and without talking about “race,” we can't
challenge it and are therefore supporting the status quo.
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Occasionally you may hear racist, sexist, or classist comments during this
activity. It is important for you to comment on these remarks by the end of
the activity. You can say how the remark made you feel and let people
know that such comments will not be tolerated during the course.

You will not have much time to get into an analysis of racism or any of the
other categories of social identity during this activity. However, if racism
emerges or is named as a key area to pursue, make time for the discussion.
We suggest all participants get as a handout the reading on white privilege:
Macintosh, “White Privilege - Unpacking the Invisible Knapsack” (see
Appendix D: Resources). You may also want to add somewhere in the next
few sessions a showing and discussion of the Linda Rae Murray on Racism
video (see Resources).

We often do not use the category related to sexuality and sexual orientation
because of feedback we received when we included it in early training
courses. A few women from immigrant communities who were lesbians
said they did not feel comfortable with identifying themselves so early in
the group and in a way that did not match with their culture. It depends on
your group; in a course at the UBC School of Social Work where several gays
and lesbians were already “out,” it was possible to introduce sexual
orientation by the second session.

It is important to mention sexual orientation as an aspect of identity in the
overall discussion and make sure that you include it later in other sections
that refer to social identity.

3. What does it all mean? (20 minutes)
When participants have explored several categories, initiate a full
group discussion using the following questions:

What did you learn while doing this exercise?

What did you observe about the groupings?

Who is missing from our group and what does that mean?

What are other factors that make up our social identity besides these?
Why is it important to consider social identity in organizing, both
our own and those of people and organizations we work with?

Source: Doris Marshall Institute
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KEY ORGANIZING
CONCEPTS

Objective:
Introduce key
organizing concepts

Activity:

Organizing Jigsaw Puzzle

Objective:
Introduce a tool to review
our method and practice

Activity:
Fly on the Ceiling

Time: 65 minutes

What You Need:

e eight coloured cardboard strips with one of the following organizing
concepts written in large letters on each one: Leadership, Democracy,
Participation, Power, Feminism, Popular Education, Organizing,
Community. Cut each strip into three to five jigsaw pieces (according to
the number of participants in the group) and mix up the pieces

e eight flip chart papers and markers

How It's Done:

1. Matching jigsaws (5 minutes)
This activity introduces participants to key concepts that will repeatedly
come up in the training and that are also part of the language of organ-
izing. This is a fun way to start a discussion of what these concepts
mean. The purpose here is to draw out the knowledge of the group.

Provide an overview of the activity, then distribute the jigsaw pieces
among the participants. Ask participants to form a group with those
that hold the other pieces to their jigsaw.

2. Group analysis of key words (15 minutes)
Ask groups to discuss how they understand the meaning of their
word, as well as its meaning in relation to organizing, for example,
the significance of “participation” for organizing.

Have participants record their conclusions on flip chart paper.

3. Presentations (40 minutes)
Ask each group to summarize their points to the large group, using
the flip chart. After each presentation, ask the remaining participants
to add points they feel are missing.

Source: CANTERA

Time: 40 minutes
What You Need:
e flip chart paper
® markers
e “Fly” handouts (Appendix B)

How It’s Done:

1. Introducing the “Fly on the Ceiling” (5 minutes)
Explain that the “Fly on the Ceiling” activity is a tool that will be used
throughout the training. Its primary function is to help participants
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go back and identify the underlying process and “logic” behind the
activities in a module. In reflecting on the questions on the “Fly”
sheet, participants can learn how and why they did the activities.

Hand out the “Fly” sheet and ask participants to fill out Questions 1
and 2.

2. Reconstructing the module (10 minutes)

Ask the “critical eye” team—if you have appointed one (see Chapter 3,
p. 26)—or the group itself to collectively reconstruct Module 1. If the
critical eye team does the reconstruction, have it present the summary
on a flip chart. The rest of the group can then respond and add their
ideas.

If the entire group is doing the reconstruction of the module, help jog
their memories. Ask: “What did we do first? Next?” and so on. Record
the points on the flip chart, helping to re-order if necessary.

. More in-depth analysis (20 minutes)

Pick two or three activities that best reflect the methodological
principles being illustrated in the session to go into in more detail. (It
is too tiring to reflect on

the entire module.) For Note: This module focuses
faCh' ask the group: specifically on how you introduce
What happened for you? and begin a training. Some of the

What did you learn and reasons for doing activities like
feel? Why did we do this Epitaphs, Mapping Our World,
exercise? Expectations Pool, and Buses are
The question “Why did we explained in the introduction to
do this?” is extremely the module. Refer to these, as
important because partici- they are important functions to
pants draw on their ex- introduce at the beginning of any
perience of the activity to organizing effort with a group.

understand its objective.

They can also determine whether the activity succeeded or failed in
accomplishing its objective. In this way, the “Fly” questions also serve
as an evaluative tool. Record the answers on the flip chart, and add
what you were intending to accomplish. If the exercise did not succeed,
discuss why.

4. If there Is time, have participants consider

Question 3 on the sheet. (5 minutes)
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STARTING FROM OUR
HISTORIES AND DREAMS

OBJECTIVES

e [dentify key elements of inspiring struggles

e Situate organizing in personal history and in the history
of social change movements

e Learn about each others’ organizations, movements,
and struggles

 Share personal dreams

e Construct collective visions based on spiritual and
cultural texts

e Share collective dreams

e Review our method and practice

Module at a Glance

%

/-’0 Fly on the Ceiling

/-\

@
Collective
Dreams
Universal @

Dreams
@ Personal Dreams
. Presenting our @
Module Time: Organiztions o I
5 hours and 45 minutes and Movements e, Lifelines
plus one optional activity
of 2 hours ® Roots of our Inspiration
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MODULE TWO

OUR HISTORIES

Objective:

Identify key elements of
inspiring struggles
Activity:

Roots of our Inspiration

STARTING FROM OUR HISTORIES AND DREAMS

sometimes overwhelming. We can counter feelings of pessimism

by looking for inspiration in other visions of reality and in other
struggles. By looking back, we realize we are part of a complex history
of struggle. By looking to the future, we connect with dreams that
inspire us to act for a better world. History and dreams can serve as
powerful tools to motivate and inspire long-term organizing efforts.

T he onslaught of global capitalism seems unrelenting and

This module continues the process of introductions and group building
begun in Module 1. The activities focus on two important elements of
long-term organizing: the history of organizing and struggle, and the
“dream” or vision of an ideal society.

The module reproduces the basic flow of the spiral model of teaching
and learning. Participants start with their personal experience, deepen
their understanding through
hearing the experiences of others,
and then apply their understanding
to a new creation, the dream of an
organized community or their own
cultural expression of their dreams.

¢ € Although we cannot divine
the world that will be, we can
imagine the world as we would
like it to be. The right to dream
does not figure in the thirty
human rights which the United
Nations proclaimed at the end

In learning about each others’
histories, experiences of struggle,

and dreams they bring to organizing,
participants get a sense of collective
possibilities. They discover that they
are more than their individual
selves; they are part of a rich and
varied history of many movements
and organizations.

What You Need:

of 1948. But if it were not for
this right, or for the waters it
gives us to drink, the other
rights would die of thirst. 99
Eduardo Galeano, “The Right to
Dream” New Internationalist,
No. 269, 1995

Time: 70 minutes

e 3 maps of world (hand drawn is fine)

e small stickies (post-it notes)
e felt markers

e flip chart

How It’s Done:

1. Identifying key struggles

(25 minutes)

Explain that this exercise will give participants an opportunity to re-
call some of the recent or more distant struggles for justice that have
inspired them and taught them lessons. Divide participants into three

small groups by numbering off.
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Ask each person to reflect on and then share with their group, their
responses to the following questions:

e What struggles have you been involved in that inspired you? (no more
than two) Why?

e What other important struggles or movements in your country of
origin or in other parts of the world have inspired or motivated you?
(no more than two) Why?

Ask each person to write down a one- or two-word description of his or
her examples (e.g., The Bay Strike, The Family Allowance Campaign—
Britain, The Mothers of the Disappeared—Argentina). Give each group
a world map and ask them to place stickies in the appropriate locations
on the maps.

2. Sharing the range of struggles (20 minutes)
Ask each group to briefly report on the struggles that have influenced
their members, using the world maps. Allow time for questions after

each presentation.

The Mdthers of
the Disaﬂr_ared ]

!
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3. Analysis of key elements in these struggles (25 minutes)
The function of this step is to get participants to reflect further on
how and why these struggles inspired them, for example, how they

were examples of refusal of the status quo and of action for social
Jjustice. The following questions can help to draw this out.

e What are some of the similarities in the struggles we have named?
¢ What are some of the differences?
e What are common themes or elements?

Encourage participants to move from concrete examples to more
abstract general categories.
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Objective:

Situate organizing in personal
history and in the history of
social change movements

Activity:

Lifelines

CONCRETE GENERAL

¢ Mothers of the Disappeared

e (Clayquot Sound and Ground Zero

continued public presence to
keep memory alive
civil disobedience

Note: This activity sometimes generates a discussion of
“resistance,” “survival,” and “revolution.” Some groups have trouble
with the term resistance as being too reactive; others come from a
context where to survive is resisting; and others want a language
that includes revolution.

Time: 45 minutes

What You Need:

8 1/2" x 14" paper
crayons or coloured markers

How It’s Done:

1.

. Personal sharing

Drawing lifelines (10 minutes)
The purpose of this activity is to have participants explore their personal
histories to remember what influenced them to work for social change.
Begin by giving an overview of the activity and discuss how lifelines
help explain who we are today. Then ask each person to draw a timeline
of their life, including events and experiences that contributed to their
becoming an educator, organizer, or worker for social change.

(20 minutes)
Divide participants into groups of four. Ask them to share their lifelines
and stories. Urge them to

practise their listening skills
and not interrupt, but rather
to silently “witness” each
others’ life stories.

. Drawing together what

we've learned (15 minutes)
Initiate a group discussion
using the following questions:

What are the key differences
and similarities in our histories?
What observations and
conclusions can you make from
these different or shared
histories?

Note: Do not use this activity in
situations where group members
might find it too difficult to share
personal histories. For example,
a Guatemalan compaiiera shared
how an exercise like this had been
disastrous in a community of in-
digenous people where everyone
had lost family members to the
war. Similarly an organizer in the
Downtown Eastside in Vancouver
cautioned against using this with
members of her community
whose recent history included
much abuse and violence.

Source: Maeve Lydon
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Note: The following activity is intended only for groups whose
participants come from different organizations or sectors. It helps
break down stereotypes and shows the breadth of the struggles
and histories they are part of. It does not work with people who
are not organizers or activists or those who do not identify with
organizations and movements.

Objective:
Learn about each other’'s  What You Need:
organizations, movements e flip chart
and struggles * felt markers

How It’s Done:

ACtiVity: 1. Identifying our movements (20 minutes)

Presentin g our Orga nizations In this activity, participants share something about' their orgamzatlon

or movement and learn more about other groups’ struggles. It is an

and Movements important step in building a cross-sectoral group. Give an overview
of the activity first to help participants select their small groups.

Time: 70 minutes

Have participants brainstorm a list of the organizations and social
movements they are involved in or that they feel are particularly
important at the present time. Record these on a flip chart.

Identify which movements or organizations are represented in the
group. Then ask which are missing and have participants reflect on
what implications this has for the group.

From among those movements represented in the group, have par-
ticipants choose the three or four that are most significant for the
whole group. (You can do this by a show of hands).

2. Constructing movement/organization “Snapshots” (30 minutes)
Have participants divide into three or four discussion groups.
Participants should join the group dealing with a movement or
organization whose history and values they know well.

The task for each group is to produce a “snapshot” of their movement
or organization. Ask groups to focus their discussion on the following:

e the history of the organization or movement
e jts main themes, values, and goals
e where and how their organization fits into the larger movement

Each group is to represent their findings in a creative way to the
large group. Creative forms may include collective drawings, skits,
TV ads, radio jingles, sculptures, and so on.

47



